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Educational System Plan Project for Refugee Camps
Construction of schools is among the greatest approaches that can help in reviving stability and hope in refugee camps. Many refugees would cherish going to school since they don’t have a significant way of learning other than teaching themselves. According to Kruss et al. (2015) education is an integral factor in life that can change numerous lives that are hopeless and seem doomed. Education is that experience that can lead refugees to a factual comprehension of their own nature, personal needs and wants. Moreover, education is not limited to acculturation, not conformity, but the holistic establishment of human nature’s strength (Becker & Du Preez, 2016). Due to my indulgent with a refugee relief-based organization, I have been given the responsibility to build schools in the Chechen refugee camps to ensure sustainability of the refugee camps; therefore, the paper discusses the key elements that I will involve in the plan. 
The fundamental means of survival which the refugees in Chechnya camps depend on is humanitarian assistance. That aid is comprised of basic necessities, food, shelter, and clothing. Moreover, accessing these crucial desiderata in the camps has been taken as a top priority for the existence of the refugees. Since the humanitarian aid cannot last forever, and the youthful Chechens will grow up and want to have their independent families, creating schools for them would be the best reward. Through schools, the refugees will gain valuable knowledge which will expound their way of life. Zimmerman et al. (2015) posit that education provides us with knowledge of the real world that surrounds humanity and transforms it into something priceless. It regenerates in us a concept of examining life in a different realm. It is only through education that refugees can develop opinions and have significant points of view concerning real life. 
Scholars argue that it is only through education that the world can experience the change it wants to see. They are absolutely right. Through reading schools for the refugees, they will be transformed into capable human beings who can interpret things in various dimensions of life (Rasyad, 2015). Education is not only limited to lessons written in the textbooks. It is concerned about lessons of life and the world. One aspect I wish I can achieve is, to avail education for all: no child segregated on the basis of race and ethnicity, and transform the world for good. 
When we look around the world, the most prosperous families and communities have invested heavily in education. I have come to realize that training academically is a principal objective if one wants to meet the needs of society. Moreover, it is regarded as a roadmap for long term emergence in future generations. Bayar & Yanik İlhan (2016) explains that when a community is devoid of educational opportunities, the very foundation and heart of such communities start to crumble. Additionally, the ability to feed and nurture its occupants becomes adversely affected. Each one of us dreams of a prosperous future. Consequently, everyone has the ability and ambition to become successful; however, without an education where on earth can such people even begin. So, without education, the dreams of many Chechens will be shuttered, and they will end up living a hopeless life. 
Three Topics I Would Like to Better Understand Before Beginning the Project
The biggest wish of many Chechens is to return to their mother country someday. It would sound prudent and wise for the Chechens and Russians to ascertain that every refugee in the Chechnya refugee camps is educated the best he or she can manage. Acquiring elementary education will suffice their lives, and it will enable them to be effective human beings once they get to their homes. It is marvelous for Chechens to be in a position to support their families and loved ones, in addition to that, the Chechen children need to grow up educated so that they can become responsible human beings in future. As a consequence, they will grow to become productive citizens with no phobia for future deracination to refugee camps. The creation of an education facility in the refugee camps is a golden yet very intimidating idea (Noe et al., 2017). As a result, the three crucial topics I would love to understand before being mandated this role are: 
1. What is the duration allowed for the refugee camps to serve as requisite placement areas for Chechens before they are relocated? 
2. When and how can I begin collecting data concerning the levels of education about all the refugees living in the camp on various subjects of writing, reading and math? 
3. How would I begin to assess the mental issues of those refugees affected by adverse traumatic experiences of loss of identity and change of environment? 
	I would be expected to find not only qualified but also suitable teachers who can handle children suffering from traumatic problems such as depression. Moreover, I would need to develop appropriate buildings and donors to fund the educational initiative. It is my hope that the refugee camps have suitable buildings we can use as classes; otherwise, this would be a huge expense that we will have to consider before beginning the project. Hence the need for donors. According to Van der Kolk (2017), another significant requirement that will be necessary to find is a psychologist because most students will require counseling. None of these things is less valuable than the other. As a result, they will have to be provided before the beginning of the project. Although the project will not only be limited to the aforementioned requirements, these are the most basic. Of course, There are many other issues that will develop, and I will have to understand them for the smooth running of the project, but those will be addressed in the continuity of the program. 
Ethnocentric Challenges That May Arise When Planning the Project
Ethnocentric is defined as one’s belief that his or her ethnic group is more powerful than other ones. Ethnocentric persons believe that they are advantaged than other individuals for factors solely defined by their heritage (Siamagka & Balabanis, 2015). Obviously, these acts are related to issues of both prejudice and racism. Concerning the ethnocentric issues affecting the Chechens, there has been unresolved and continuous animosity among the Chechens and Russians for decades now. Russians believe that the Islamic religion has much of its stronghold in Chechnya communities for a long time. Sharma (2015) explains that the war has compelled Chechens to seek refuge in the camps while attempting to uphold their traditions, cultures, and customs as well as enduring very harsh conditions. With their environments already extremely hostile and each community is trying to show ethical superiority, hatred and ethnocentricity way of life is not far from happening. It is undeniably accepted that culturally, the Chechens are very ethnocentric. Consequentially, the most common ethnocentric challenge I may encounter along the way while planning the program is the Russian attitude being extremely high due to the ethnocentric nature of the Chechens. Other than the tedious work I will have to accomplish, I will also have a rough time dealing with this attitude of ethnocentrism so that I can deliver the desires and dreams to the people who want to benefit from the project. 
Types of Questions the Researcher Should Ask
· Will ethnocentrism pose serious challenges that it may afflict the establishment of positive relationships between the Russians and Chechens to the extent of being detrimental to the success of the project? 
· For the families, that is both children and parents, what are your ambitions and goals when you go back home?
· What subjects would you recommend the most and which one would you not recommend for your kids?
· Have efforts been made before to develop a learning facility, and if yes, what inhibited them from actualizing and running successfully? 
[bookmark: _GoBack]In summation, having looked at the key elements that I will involve in the plan I can conclude that sensible prefatory work must happen before the primary plan can be invented to implement, develop and maintain an educational facility in Chechen refugee camps. Most of the refugee occupants are denied educational advantages for a long time since their educational systems are demolished through shelling and bombing as a result of the two wars. Preparing the citizens of the camp mentally for an educational experience and renewing the skills sets a necessary trajectory line for schools’ success. Moreover, it will form a significant preliminary work for developing the project. Consequentially, the residents of the camp are wary of similar promises. However, they seem anxious and welcoming to have a formal education system around for anyone who has the ambition to take part. It is necessary to familiarize myself about the previous camp visitors who came, promised and broke their promises. This will be prudent in enriching the trust of the refugees in my project. Moreover, I will have to participate fully in the daily lives, activities, and schedules of the refugees as this will be the only way they can build trust in me and share necessary data. At that juncture, it will be wise to involve key refugee camp leaders in the planning, discussion, and development of the project so that they can start feeling the ownership in the program and induce a sense of belonging, stability, and hope in the refugees. Realizing all these strategies would be sufficient to make my project prosperous and provide Chechens refugee camps an educational opportunity to foster their bright future.
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